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Limestone Learning Assessment Policy
Introduction
We aim for high quality teaching and learning and the heart of this is effective assessment, underpinned by our growth mind set belief that all pupils can succeed.
We use three main forms of assessment in school: formative, in-school summative and national standardised summative assessment.
Aims
The aim of assessment is to enable:
· Teachers to respond accurately to the learning needs of each pupil, and, with the contribution of support staff, give ongoing support to enable all pupils to make progress.
· Target setting.
· Pupils to demonstrate what they know, understand and can do in their learning.
· Pupils to have an active role in identifying their own learning needs and know how to improve their work.
· Parents to support their child’s learning.
· Leaders to evaluate and continually improve on the quality of provision for all pupils.
Key Objectives
	Using formative assessment to inform teaching and providing for the learning needs of all pupils.
	Typical methods of formative assessment include:
· Question and answer sessions
· Targeting questions
· Ongoing observations
· Opportunities for pupils to make their learning visible, for example on mini white boards.
· Discussions between staff working with groups of pupils.
· Verbal and written feedback.

	Use a systematic approach to checking that children have remembered what they have learned, both in the short and long term.
	This includes:
· Using retrieval practice to develop children’s memory skills
· Using quizzes and games to check that children remember things that they are currently learning
· Using quizzes and games to check that children remember things that they learned in the past

	Recording pupils skills, knowledge and abilities and achievements using consistent methods and approaches across the schools and Federation.
	We ensure consistency in teacher assessments by:
· Agreeing details of criteria – see below for details of assessment without levels.
·  Termly moderation (across the Federation where possible)
· Joining Local Authority or Peterlee Partnership moderation activities.
· Discussion consistency in planning sessions.
· Feeding back.

	Giving constructive feedback to pupils in a range of ways that enable them to have an active role in identifying their own learning needs and how to make progress.
	Pupils are involved in contributing to their short-term targets by:
· Discussing areas of development.
· Responding to written and verbal feedback.
· Reminding pupils of their targets and discussing progress towards them.
· Live marking where possible to provide timely, in-the-moment feedback

	Using a systematic approach for informing parents of their child’s progress and giving advice on how to support learning at home.
	We inform parents of pupils’ targets by:
· Meeting with parents formally three times a year.
· Meeting parents informally throughout the year.
· Sharing support plans for children with special educational needs three times a year.
· Sending parents a written report in the Summer term.

	Systematically monitor and evaluate pupils’ progress on an individual and school basis and use the results to plan improvement.
	The leadership team (SLT) are responsible for ensuring that:
· Assessments are maintained consistently and teachers are given advice and support in maintaining them.
· Assessment information is used to evaluate provision and improve practice through feedback and advice, and also improve attainment. This is through whole school termly and annual analysis and termly pupil progress meetings.

	Involving staff in the process of assessment and informing them of the outcomes.
	To support staff we:
· Provide training in assessment processes 
· Provide relevant documentation to support the assessment process
· Give feedback to individuals or groups through monitoring activities.
· Provide opportunities for staff to identify their own training needs through appraisal process.

	Sharing information about pupils’ attainment.
	Information about individuals is restricted under our GDPR policy to:
· School staff on a need to know basis, i.e. for the purposes of teaching.
· The receiving school when pupil’s leave.
· Professionals who work with the school for advisory purposes.



Tracking Progress and Outcomes in the Limestone Learning Federation
EYFS
The attainment and progress of children in Early Years is tracked using Early Years progression maps which map out milestones in children’s development. These progression maps are aligned to our curriculum intent, and should clearly highlight the impact of curriculum implementation.
Early Years staff use progression documents as an ongoing tool, and they record a summative judgement during termly assessment weeks which will highlight whether a child is working towards age related child development expectations, or whether they are meeting an expected standard for their age.
This will then inform how staff plan next steps for children and will inform how Early Years staff will develop continuous provision and learning experiences. 
Upon starting in our Early Years setting, a baseline assessment is completed to assess a child’s stage of learning and development as outlined in the EYFS educational programmes. The assessment is completed in the first few weeks of a child coming into school and all Prime Areas and Specific Areas of the framework are considered, with a specific weighting on Prime Areas for 2 Year Olds and Nursery aged children.  The class teacher carries out this assessment, using observational evidence, and is supported by teaching assistants. The baseline assessment is used to:
-inform planning
-identify next steps and set targets
-support early identification of SEND
Information is gathered for children who have attended settings other than our own and this is used to inform our assessment.
Within the first six weeks of children starting Reception, statutory baseline assessment tasks are performed in line with government policy.
In addition, observations are made of the ways in which children learn. 
The Characteristics of Effective Learning: 
* Playing and Exploring 
* Active Learning 
* Creating and Thinking Critically 
These characteristics underpin learning and development across all areas of the EYFS curriculum and support children in being effective and motivated learners. 
Monitoring 
Assessment data for every child in Early Years is monitored by the Headteacher. Termly Pupil Progress meetings allow for professional discussions about progress being made in relation to the learning and development of our Early Years pupils.
Assessment at the end of EYFS 
The EYFS Profile is a summative assessment and is completed for each child in the final term in the year in which the child reaches five. The Profile provides parents and carers, practitioners and teachers with a picture of each child’s knowledge and understanding and their attainment against expected levels. 
 Each child’s level of development is assessed against the Early Learning Goals. Practitioners indicate whether each child is meeting, exceeding, or not yet reaching expected levels of development. 
The EYFS Profile is completed for all children, including those with special educational needs and/ or disabilities. Reasonable adjustments to the assessment process for children with SEND or disabilities are made, as appropriate. 
A copy of the EYFS Profile report, together with an annual report is given to the child’s next teacher. 
Results of the EYFS Profile are shared with parents/ carers and they are given the opportunity to discuss these with the teacher who completed it. 
Consistency of Profile assessments are ensured through internal, cluster schools and Local Authority moderation meetings.  

National Curriculum Year Groups
Assessment against age related National Curriculum statements are made for each subject and entered into the Pupil Tracker on Arbor at the end of every term following allocated Assessment weeks. Teachers use NfER tests from Year 1 – Year 6 to assess the learning as well as their professional knowledge of the children, evidence from books and evidence from quizzes to judge children’s attainment (teacher assessment). These judgements are:
	PKS
	Pre Key Stage

	B
	Below

	WTS-
	Working Towards Expected Standard -

	WTS
	Working Towards Expected Standard

	WTS+
	Working Towards Expected Standard +

	EXS-
	Expected Standard -

	EXS
	Expected Standard 

	EXS+
	Expected Standard +

	GDS-
	Greater Depth -

	GDS
	Greater Depth 

	GDS+
	Greater Depth +



SEND
Children who are not working at National Curriculum expectations and who are not engaged in subject specific study are assessed using The Engagement Model The engagement model (publishing.service.gov.uk)
Children with less profound SEND who are able to access the National Curriculum although perhaps not in line with age related expectations, are assessed using the age group expectations that match their ability. This will be clear in SEN Support Plans.
Subject Specific Assessment Guidance
Assessment of Reading (outside of National Testing and Phonics Check)
Reading is assessed during Success for All lessons through use of Reading Assessment Charts and Treasure Hunt Activities (comprehension questions) and through working independently with children. Children are assessed using SfA passages every term, along with ‘STAR Reader’ tests to ensure that they are placed in the correct SFA group and are reading appropriate texts to match their reading age and level. 
Assessment of reading is supported through:   
· Accelerated Reader for those children who are beyond phonics programmes.
· Individual reading 
· Termly Reading Tests (NFER) 
· KS1 / KS2 Statutory Assessment

Phonics Assessment 
Children accessing the phonics programme (Ludworth = ‘Success for All Phonics’ & Ferryhill Station = ‘Little Wandle’) are assessed every 6-8 weeks. This assessment is used to place children into homogenous ability groups for targeted teaching.  Children’s attainment is entered onto a phonics tracker to monitor progress. This helps staff ensure children are working in the appropriate ability group and gaps in learning can be identified. The lowest attaining children can be targeted for extra support, including one to one interventions, in order to help them keep up.  
Children who start school mid-way through a year carry out an initial assessment to help staff determine the level they are working at and place them in the appropriate group. 
· Y1 children sit the national phonics check.
· Y2 children sit the national phonics check if they did not meet the expected standard in Y1
· Children not meeting the expected standard in the Y2 phonics check are closely monitored and will continue to receive phonics intervention until they meet the requirements of the phonics check and achieve the full requirements of the phonics programme.
Spelling  
Children who have completed the phonics programme and are fluent readers undertake pre-programme activities to assess their understanding of key concepts for the Year 1 spelling requirements in the National Curriculum. Providing they reach the required threshold, they then begin the RWI spelling programme.  
New starters to school carry out initial assessment to determine the level they are working at and help identify any needs. 
At the beginning of each school year, children undertake an assessment to ensure they are secure in the previous year’s spelling units. If they score full marks (or almost full marks) they begin the programme for their year group. However, if they score lower, they are started on the previous year’s programme.  
To assess on-going progress, practice tests are carried out on a half-termly basis. These tests assess concepts and spelling patterns taught in recent units and test children’s knowledge of words from previous units and years. Test assessment trackers help identify gaps and plan next steps or interventions. 
Weekly speed spell tests are carried out to test children’s spelling of words from previous units. 

Assessment of Maths
Teacher Assessment
Judgements about children’s mathematics attainment are made using teacher assessment as outlined at the beginning of this section. 
White Rose Maths Hub summative assessments are used at the end of a block of learning. Maths Hub Assessing Mastery materials are also used throughout the year to support teacher assessment judgements. Times Tables Rockstars is used to help teachers to assess how well children know their multiplication Tables.
Assessment through Tests
NFER maths and reading tests are used to:
· Identify strengths and weaknesses to inform future teaching
· Compare pupil’s performance to national benchmarking data
· Monitor and evidence ongoing pupil progress
· Generate performance reports suitable for sharing with staff and stakeholders.
They are administered:
	Autumn Term
	Years 2-6

	Spring Term
	Years 1-6

	Summer Term
	Years 1 and 3-5


 
Retrieval Practice 
Retrieval practice is a strategy that focuses on getting information out of children’s heads rather than cramming information into them. 
In our schools, we support this through playing games and having quizzes that help children to improve their memory. Some of these activities are designed purely to support memory development and may not have a clear curriculum focus, for example, memory games involving cards, games of Chinese Whispers, games like, ‘When I went on holiday…’ At other times, games and quizzes are used to support recall of curriculum facts so that children can know more and remember more. This is done while children are involved in a curriculum topic and then repeated at intervals much later so that children are supported in remembering over a longer period of time.
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